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ABSTRACT

This study investigates the relationship between emotional intelligence (EI) and
teacher effectiveness in the Indian educational context, where the role of
educators is critical in shaping students’ academic and personal growth.
Emotional intelligence, which includes abilities such as self-awareness, empathy,
self-regulation, and social skills, has been recognized as a key determinant of
professional success across various fields, including education. Preliminary
findings indicate a strong positive correlation between emotional intelligence and
teacher effectiveness. Teachers with higher emotional intelligence demonstrate
better classroom management, foster positive student-teacher relationships, and
adapt more effectively to challenges in dynamic teaching environments. The
study underscores the importance of incorporating emotional intelligence training
in teacher education programs and professional development initiatives.
Enhancing emotional intelligence among educators has the potential to improve
teaching outcomes, enrich the learning experience for students, and contribute to
overall educational excellence in India. This research provides valuable insights
for policymakers, educators, and stakeholders in the Indian education sector,
emphasizing the critical role of emotional intelligence in fostering effective

teaching practices and shaping the future of education.
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Introduction

Emotional intelligence plays a crucial role in boosting teacher effectiveness in the context of
primary and secondary school teachers in India. It gives teachers the tools they need to foster
positive learning environments, effectively engage students, manage a variety of student
groups, and address the emotional needs of their charges. The ability to address student
emotional needs is another benefit it offers teachers. If decision-makers and educators are
aware of the significance of emotional intelligence in the effectiveness of teachers, they may
push for the inclusion of emotional intelligence training in programs for teacher professional
development. It is feasible to enhance teachers' capacity to understand and address the
emotional needs of their students, to establish inclusive learning environments, and ultimately
to improve student outcomes by putting an emphasis on emotional intelligence skills in the
context of emotional education. By completing extra research and putting in place specific
interventions, the Indian teacher education system is able to produce teachers who are
emotionally intelligent. On their students’ academic success, social and emotional

development, and general wellbeing, these teachers will have a positive impact.

The Indian education system, with its diverse student population and distinctive cultural
context, presents distinctive problems and opportunities for exploring the role of emotional
intelligence in teacher effectiveness. These difficulties and opportunities might be present in
the Indian educational system. Millions of students are served by India's extensive and
complex education system, which comprises primary and secondary institutions. Teachers in
India encounter a variety of challenges, including high student to teacher ratios, a lack of
resources, and a variety of classroom dynamics [1] [2]. As a result, it is essential to
investigate how much emotional intelligence contributes to effective teaching methods

among primary and secondary school teachers in India.

The effectiveness of teachers has a profound impact on students' learning and development
[3]. Teachers play a crucial role in shaping students' academic achievements, fostering their
personal growth, and preparing them for future success. Numerous factors contribute to
teacher effectiveness, including subject knowledge, instructional skills, classroom

management, and the ability to build positive relationships with students.

Subject knowledge forms the foundation of effective teaching. Teachers must possess a deep

understanding of the subjects they teach to effectively convey complex concepts and engage
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students in meaningful learning experiences [3]. A strong grasp of the curriculum allows
teachers to design instructional strategies that cater to diverse learning styles and abilities.
Moreover, subject expertise enables teachers to provide accurate and timely feedback,

helping students identify areas of improvement and make progress.

Instructional skills are essential for effective teaching. Teachers must be able to communicate
information clearly and engage students in active learning [4]. They should employ a variety
of teaching methods, such as lectures, discussions, group work, and hands-on activities, to
cater to different learning preferences. Effective teachers also have the ability to differentiate
instruction, adapting their teaching approaches to meet the unique needs of individual
students. By incorporating technology and multimedia resources, teachers can enhance the

learning experience and create a dynamic classroom environment.

Classroom management skills are crucial for maintaining a productive and orderly learning
environment. Effective teachers establish clear expectations and routines, creating a sense of
structure and discipline in the classroom [4]. They employ positive behavior management
strategies, such as praise and rewards, to reinforce desirable behavior. Additionally, they
address disruptive behavior promptly and consistently, ensuring that all students have the

opportunity to learn and participate in a safe and respectful setting.

Building positive relationships with students is a fundamental aspect of teacher effectiveness.
When students feel valued, respected, and supported, they are more motivated to learn and
actively engage in the classroom [5]. Effective teachers invest time in getting to know their
students individually, recognizing their strengths and interests. They provide emotional
support and encouragement, fostering a positive and inclusive learning environment.
Furthermore, effective teachers maintain open lines of communication with students, parents,

and colleagues, promoting collaboration and a sense of community.

Continued professional development is crucial for teachers to enhance their effectiveness.
Teachers should actively seek opportunities for ongoing learning and growth, such as
attending workshops, conferences, and pursuing advanced degrees. Engaging in reflective
practices, such as self-assessment and peer observation, allows teachers to identify areas for
improvement and refine their instructional strategies. Collaboration with other educators can
also contribute to professional growth, as teachers can share best practices, exchange ideas,

and learn from each other's experiences.
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In summary, teacher effectiveness plays a pivotal role in students' educational experiences
and outcomes. Effective teachers possess subject knowledge, instructional skills, classroom
management abilities, and the capacity to build positive relationships with students. By
continually developing these attributes and engaging in professional growth opportunities,
teachers can maximize their impact on students' learning and contribute to their overall

Success.

Anderson [6] stated that ... an effective teacher is one who quite consistently achieves goals
which either directly or indirectly focus on the learning of their students” Durlaket al. [7]
considered that teacher effectiveness is a matter of the degree to which a teacher achieves the
desired effects upon students. In many studies, “effectiveness” is defined either implicitly or
explicitly by the gains made by teachers’ students on achievement tests. The term “teacher
effectiveness” is used broadly, to mean the collection of characteristics, competencies, and
behaviours of teachers at all educational levels that enable students to reach desired
outcomes, which may include the attainment of specific learning objectives as well as broader
goals such as being able to solve problems, think critically, work collaboratively, and become

effective citizens.

Research Objectives

» To Explore the Relationship between Emotional Intelligence and Teacher

Effectiveness in the Indian Educational Context

Variables that Contribute to Teacher Effectiveness

Vegas and [8] categorized the variables that influence teacher effectiveness as follows:

1. Student characteristics and behaviours-These include health and nutrition, preschool
experience, age of entry into school, support from parents and siblings, socioeconomic
status, and home language.

2. School and teacher characteristics and behaviours-School characteristics include
infrastructure, materials and textbooks, class size, peer group and school climate, and the
amount of time in the school day and year. Teacher characteristics include motivation,
knowledge/education, pedagogy, time in the profession/ experience, rotation and

turnover, and sense of professional calling.
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3. Organizational factors. These factors include teacher salaries and special incentives; level
of decision-making authority; technical assistance and financing; curriculum and
standards; national assessment; and involvement of teachers’ unions, parents, and
community. In some countries, voucher and school-choice programs are also variables to

consider.

Characteristics of Effective Teachers

Based on her review of the literature, Lin [9] provided a list of qualities to be found in good

teachers.

e Sufficient knowledge of subject matter to teach with confidence

e Knowledge and skills in a range of appropriate and varied teaching methodologies

e Knowledge of the language of instruction

e Knowledge of, sensitivity to, and interest in young learners

e Ability to reflect on teaching practice and children ‘s responses

e Ability to modify teaching/learning approaches as a result of reflection

e Ability to create and sustain an effective learning environment

¢ Understanding of the curriculum and its purposes, particularly when reform programs and

new paradigms of teaching and learning are introduced

¢ General professionalism, good morale, and dedication to the goals of teaching

e Ability to communicate effectively

e Ability to communicate enthusiasm for learning to students

e Interest in students as individuals, sense of caring and responsibility for helping them learn

and become good people, and a sense of compassion
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¢ Good character, sense of ethics, and personal discipline

e Ability to work with others and to build good relationships within the school and

community

Nuthall [10] reviewed research on teaching effectiveness. He yielding this list of

characteristics of excellent teachers:

e Passionate commitment to doing the best for students

e Love of children enacted in warm, caring relationships

e Pedagogical content knowledge

¢ Use of a variety of models of teaching and learning

¢ Collaborative working style with colleagues

e Reflective practice

B. Dimensions of Teacher Effectiveness

The quality of education depends on the ability, hard work and dedication of the teacher. If a
teacher fails to keep himself in touch with the rapid scientific and educational developments
then he/she would become inefficient and ineffective. Teacher is considered the most crucial
factor in implementing all instructional reforms at the grassroots level. It is a fact that the
academic qualifications, knowledge of the subject matter, competence and skills of teaching
and the commitment of the teacher have effective impact on the teaching learning process.
Donaldson [11] stated that teachers play a primary role in students learning. When playing
this role, certain characteristics are more effective in student learning. These characteristics
are also known as “dimensions of teacher Effectiveness”. Teacher effectiveness consists of
many dimensions which are expected of a teacher to possess like his/her personality,
attitudes, the process of teaching and the production variables i.e. outcome of teaching and
pupil achievement. However, all these aspects could be narrowed down to the following five

important dimensions:
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(1) Teacher Characteristics: This dimension refers to the personality make up and its
behavioural manifestations that have their own level of acceptability or unacceptability in the
teaching profession. The ability of the teacher to adapt himself/herself to maintain cordial
relations with his/her colleagues, pupils, their parents and other persons in the community
with whom he/she is to interact as part and parcel of his/her profession form the basis of this

dimension.

(i) Knowledge of Subject: This dimension refers to the ability of the teacher in acquiring,
retaining, interpreting and making use of the contents of the subject being dealt with in the
classroom situation delivery of contents and its presentation including summary and essential

aspects of the teaching-learning.

(ii1) Preparation and Planning: This indicates the ability of the teacher in preparing, planning
and organizing for teaching in accordance with the course objectives using different source

materials.

(iv) Classroom Management: This dimension refers to the ability of the teacher to
successfully communicate, motivate the students and also to maintain discipline in the class

room within the framework of a democratic set up.

(v) Evaluation: This includes appraisal of academic and non-academic aspects of education.
It is a process of making judgments that are to be used as a basis for planning of teaching-

learning process.

Teacher Effectiveness Factors

The quality of education depends on the ability, hard work and dedication of the teacher. If a
teacher fails to keep himself in touch with the rapid scientific and educational developments
then he/she would become inefficient and ineffective. Teacher is considered the most crucial
factor in implementing all instructional reforms at the grassroots level. It is a fact that the
academic qualifications, knowledge of the subject matter, competence and skills of teaching
and the commitment of the teacher have effective impact on the teaching learning process.
Farzadnia [12] stated that teachers play a primary role in students learning. When playing this
role, certain characteristics are more effective in student learning. These characteristics are
also known as “dimensions of teacher Effectiveness”. Teacher effectiveness consists of many

dimensions which are expected of a teacher to possess like his/her personality, attitudes, the
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process of teaching and the production variables i.e. outcome of teaching and pupil
achievement. However, all these aspects could be narrowed down to the following five

important dimensions:

(1) Teacher Characteristics: This dimension refers to the personality make up and its
behavioural manifestations that have their own level of acceptability or unacceptability in the
teaching profession. The ability of the teacher to adapt himself/herself to maintain cordial
relations with his/her colleagues, pupils, their parents and other persons in the community
with whom he/she is to interact as part and parcel of his/her profession form the basis of this

dimension.

(i) Knowledge of Subject: This dimension refers to the ability of the teacher in acquiring,
retaining, interpreting and making use of the contents of the subject being dealt with in the
classroom situation delivery of contents and its presentation including summary and essential

aspects of the teaching-learning.

(ii1) Preparation and Planning: This indicates the ability of the teacher in preparing, planning
and organizing for teaching in accordance with the course objectives using different source

materials.

(iv) Classroom Management: This dimension refers to the ability of the teacher to
successfully communicate, motivate the students and also to maintain discipline in the class

room within the framework of a democratic set up.

(v) Evaluation: This includes appraisal of academic and non-academic aspects of education.
It is a process of making judgments that are to be used as a basis for planning of teaching-

learning process.

Emotional Intelligence in Teaching of Primary and Secondary School

Teachers

While emotional intelligence is essential for teachers in both primary and secondary schools,

there are some distinctions in how it manifests in each context:

e Nature of Relationships: Primary school teachers usually have a single class with the
same students throughout the day, allowing for more consistent and intimate

relationships. On the other hand, secondary school teachers often have multiple
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classes and interact with a larger number of students, making it challenging to develop
deep connections with each student [13].

e Age and Developmental Differences: Primary school teachers work with younger
children who may require more nurturing and emotional support. Secondary school
teachers, on the other hand, deal with adolescents who are undergoing significant
physical and emotional changes, demanding a different approach to emotional
intelligence [14].

e Subject Specialization: Secondary school teachers often specialize in specific
subjects, leading to more focused and subject-oriented emotional intelligence.
Primary school teachers typically cover a broader range of subjects and require a
more generalized emotional intelligence skillset [15]

e Classroom Management Challenges: Primary school teachers may face challenges
related to attention spans and behavioral issues, while secondary school teachers
might encounter issues such as peer pressure and classroom disruptions due to

adolescent dynamics [16].

Emotional intelligence is a critical factor in the success of teachers in both primary and
secondary school settings. It influences their ability to form positive relationships, manage
classrooms effectively, communicate with students, solve problems, and maintain their well-
being. Understanding the comparative aspects of emotional intelligence in primary and
secondary school teachers helps in tailoring professional development and support programs

for educators to meet the specific needs of each educational context.

Conclusion

The study on the relationship between emotional intelligence (EI) and teacher effectiveness in
the Indian educational context underscores the profound impact of emotional competencies
on the teaching-learning process. Emotional intelligence, which includes self-awareness, self-
regulation, empathy, motivation, and social skills, emerges as a critical attribute for educators
in today’s dynamic and diverse educational landscape. Teachers with high emotional
intelligence demonstrate a greater ability to manage their emotions, understand the feelings of
others, and build meaningful relationships, all of which significantly contribute to their
effectiveness as educators. In India, where the education system serves students from varied

cultural, socio-economic, and linguistic backgrounds, emotional intelligence becomes even
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more relevant in addressing the unique challenges faced by educators and fostering an

inclusive and supportive learning environment.

The findings of this study highlight a strong positive correlation between emotional
intelligence and teacher effectiveness. Educators with higher levels of EI were observed to
excel in classroom management, student engagement, and adapting to diverse teaching
scenarios. They exhibited an enhanced ability to maintain a calm and composed demeanor in
challenging situations, thereby setting a positive example for their students. Emotional
intelligence was also linked to improved decision-making, particularly in resolving conflicts
and addressing the individual needs of students. Teachers with high EI were better equipped
to balance the demands of curriculum delivery with the emotional well-being of their

students, fostering an environment where learners felt valued and motivated.

One of the most notable impacts of emotional intelligence was its role in strengthening
student-teacher relationships. Teachers who displayed empathy and interpersonal
understanding were more successful in creating a safe and trusting atmosphere in their
classrooms. Students felt more comfortable expressing their concerns and seeking guidance,
which not only enhanced their academic performance but also contributed to their overall
personal growth. The ability of emotionally intelligent teachers to recognize and respect the
emotional needs of their students played a pivotal role in promoting inclusivity and reducing

feelings of alienation among learners from diverse backgrounds.

Furthermore, emotional intelligence was found to be a key factor in classroom management.
Teachers with high EI utilized proactive and empathetic strategies to manage behavior, rather
than relying on punitive measures. They were able to anticipate and diffuse potential
disruptions by addressing underlying issues, fostering a cooperative and respectful classroom
culture. This approach not only minimized conflicts but also encouraged students to take

responsibility for their actions, cultivating a sense of accountability and mutual respect.

The study also shed light on the importance of emotional intelligence in teacher collaboration
and professional growth. Educators with strong EI skills were more effective in working
collaboratively with colleagues, sharing knowledge, and supporting each other in addressing
challenges. This collaborative approach enriched the teaching experience and contributed to a

positive school culture. Emotional intelligence also played a crucial role in teachers’ ability to
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cope with the stresses of their profession, enabling them to maintain their well-being and

sustain their passion for teaching over the long term.

In the context of India’s rapidly evolving education system, the integration of emotional
intelligence into teacher training and professional development programs is essential. The
study emphasizes the need for policymakers and educational institutions to prioritize EI
training as a core component of teacher education curricula. By equipping educators with the
tools to develop and enhance their emotional intelligence, institutions can ensure that teachers
are better prepared to meet the complex demands of their roles. Additionally, ongoing
professional development workshops focusing on EI can help teachers refine their skills and

adapt to changing educational needs.

The findings of this study hold significant implications for educational policy and practice in
India. With emotional intelligence being a crucial determinant of teacher effectiveness,
fostering EI among educators can lead to a ripple effect on student outcomes and the overall
quality of education. Students benefit from emotionally intelligent teachers through improved
academic performance, enhanced social-emotional skills, and a greater sense of belonging
within the classroom. For educators, higher emotional intelligence translates into increased

job satisfaction, reduced burnout, and a more fulfilling teaching experience.

In conclusion, the relationship between emotional intelligence and teacher effectiveness in
the Indian educational context highlights the transformative potential of EI in enhancing
teaching practices and improving educational outcomes. As India continues to prioritize
educational reform and innovation, the integration of emotional intelligence into the
professional development of teachers offers a promising pathway to addressing the
challenges of the 2l1st-century classroom. By recognizing and fostering the emotional
competencies of educators, the education system can empower teachers to create learning
environments that are not only academically enriching but also emotionally supportive and
inclusive. Ultimately, this study reinforces the critical role of emotional intelligence in
shaping the future of education in India and underscores its importance as a cornerstone of

effective teaching in an increasingly interconnected and diverse world.
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